~ phrases and clauses; there is frequent use .
- of commas and semi-colons; there is common.
use of the passive voice; thetechnical .~

* process of revision leading to a linguisti-.
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GUIDED TASKS FOR IMPROVING
- CONTENT WRITING

Acadenmic texts have the following char-.
acteristics: they overwhelmingly consist of.
declarative sentences, with restricted or
non-existent use of exclamations, direct
questions, and imperative forms; sentences
are often long, with many embedded

vocabulary consists of Greek/Latinate and
Romance language-based words; and in:
writing theré isa letigthy; multi-layered ..

cally and conceptually accurate text. - -

understanding the above-described aca- -
demic text features. Teachers can engage -
students in tasks with guided writing using
familiar academic texts driven by the
curriculum needs in language arts, social
studies, science,and math. "~ - ¢
This Bulletinexamines fifteen different
writing tasks that teachers can use o help

ELLs expand their content language use.

TASKS

1, Jigsaw Sentences. Students correctly
match and write out halves of several
jumbled sentences from a content passage.

2. Copying with Corrections. STud_'éurﬁs‘
rewrite aparagraph changing incorﬁQCT

- details tothe correct form. _
3. Gapped Passages. Students fill in and
rewrite a passage with missing specific
- content wordsor language features (e.g.,

transitionwords). © |

4_ Find and Copy. From atext,ask stu-
dents'to locate and write out certain’
aspects of the content, For example:
"Whrite out the words in the passage that
give animpression of stability and.dura-

- bility;" "Write out The sentence that tells
Rl d CG ! : _ . uswhy Sherman went on his slash and burn
- Students need practice-and support with." o

march through.Georgia.”

B, Dictogloss. Choose a challengmgsen— S

tence from a content passage. Read it
once, with-students listening. Then have
students reconstruct the sentence, first
individually, then in groups.

6. Pair Dictation. .Prepare copies of a
text, split into two parts, each with miss-
ing phrases complementing each other. Pair
students facing each other, each dictating

~ his/her portion of the text to be filled in

by the other:
Student A: The Anasazi homes




- weregrouped around plazas,etc. = -
7. Moving Dictation. In pairs, students
take furns going to designated placesin
the room where there numbered sentences
from atext are posted. Partner A goes to-
anodd-numbered sentence, memorizes it,
and returns to dictate the sentence to
partner B. Partner B goes toan even-
numbered sentence and: repecrrs the pro-
cess, etc, :
8. Notched Up Dictation. Sfuden'rs are
provided with a dictation of a familiar
content passage with added words, phrases,
and/or clauses.added Yo create a more
- .complex text: Teacherdiscusses added” -
features with students before and aﬂer '
_dictation,
9. Senfence—Comblnmg S'ruden'rs are.

given d passage written in short sentences

for.combining into longer sentences with.
appropriate connectors and fransition
words.

10. Reducing. Inthis acﬂw‘ry studentsin_

pairsare given a grade-level passage. then
_take out all unnecessary words.and phrases
without losing the essential meaning.

11. Headline Expansmn Teacher coIIecTs-{'

~aVvariety of newspaper headlines for -
students to elaborate in written form.
12 Sentence Synthesis. ‘Students con-
- structmeaningful sentences in‘a quick-
write fashion, using three or four key
words from the lesson, The sentences are
" then analyzed in The ways m which The key
“words are used. -
- 13.-Question All-Write. The Teacher
interrupts a lecture/discussion/video to
pose relevant questions for students to
respond to intheir notebooks. Student
responses may then be used to add to the
lecture, enabling them o Think more about
what is bemg discussed.
14, Outcome Sentences. Students re-
spond to a writing prompt in the form of a
sentence stem, such as "I learned that. . .",
"T wonder if. ... ", "I feel that...", after
reading a paragraph. -

15. Sentence Stretching. Have students

create as many short sentences as they can
in X number of minutes, based on their
knowledge of a particular fopic. Collect
them. Pair students. each with a sheet of
paper turned lengthways and divided into
three columns. The first column is labeled
'Before, and the third columnis labeled
‘After.’ Choose and dictate sentences
randomly. Students write theminthe
middle column. Have students write one,
two, three, or four words before or after
each sentence (one student inthe pair is
responsible for the 'Before' column, the
other is responsible for the 'After’ col--

‘ umn Have studerits read their: senTences

.*********’*

Ther‘e ur'e two regls‘rers m‘ language use

B .operating in the classroom inferactional, -
“the language of conversation characterized
by high frequency vocabulary and m'formai :

language;-and acadermic, the language of .
texts, consisting of more complex sen-

tences, Greek and Latinate low frequency
words, and formal . unabbreviated word

‘ usage ‘Studentsneed to pr‘ac‘rlce academic.

- forms of lariguage, particularly.as *these :f_"‘: '

formsrelatetospecific contentareas. _
Writing: activities such as'those: descmbed o

above, and generated aftercontent has
beenlearned, can help students focus on -

~ the form,word choices, and' Ianguage'fea—

tures ChGPﬂCTel"lSTIC of content texts.In
this way, students can practice new forms -

of - expr'e.ssmn ‘that are typical of textsand . 8

learn'more meaningful ways o accurately
commun:cm‘e in. academlc prm‘r ianguage o
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