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THE VARIED WORLD OF ELLS WITH
ARABIC LANGUAGE BACKGROUND

_ The, "Arab wor!d" con5|s’rs of 22 coun- -
‘tries in north Africa and the Middle East
‘whose populations Aear, speak, read,;and"

" writealocal dialect of modern standard

Arabic. A larger world of Arabic Ianguage

use includes several other countries in.

Africa and Asia united by. the Koranic:

tradition and Islamic faithwho readand. '

- pecite classical written Arabic. Thepopu-

lations of these countries speak other
native languages, but by practicing Islam
- afl these cultures worship by reading and

- reciting the Koran, This, Bulletin examines

~some unigue features of Arabicand the
<" implications of Arabic learning among
| Enghsh Language Learners (ELLs) '

. CHARACTERISTICS OF THE

ARABIC LANGUAGE

Arablc has a number' of dlsTchwe char— '

* acteristicst.

_-Arabic spoken across the Arab-
world varies from country fo couniry,a
difference far greater than the differ-

- " ences ‘Which exist be'rween u.s. Br'rhsh and -
i AusTr'allan English.-. |

“-words are wr'rr’re.n hor'lzon’rally |

—Thesound or phonologlcal sysTe.rn

: 'of Ar'ablc places meanmg dls‘rmc’rlon only
~ onlong vowels. Short vowel soundsare -
* designated by marks above and below -
~ words and do not convey meaningful dlf- s

‘ferences. The marks are not written ouT
except in classical Arabic. Long vowels -

are letters always written out and express ot
: dlfferences inword meaning. . R
“the Arabic print sys’rem consnsts of o

28 ie‘h‘ers only 3 of which are vowels.

‘Words Typlcally contain 3 consonants and

~ denote words having connected meaning. '

“Thus, the Arabic equwale.nT of k-1-b; - SR

expresses the notion of "writing’, and i m 7. | v

_ pr'm‘r form would mean ‘book’; office S

- 'library™, arid * auThor dependmg upon Coa

- sentence context. . - coE

o omost Ie'l"rers change for'm dependmg? T

_on whe’rhzr they appear at ’rhe begmnmg -
‘middle, orend of aword.”

*.unlike’English, Arabic sentences -
cenbe ordered differently without chang- -

. _ing meaning. Thus,. Theboyrmgs the be//

can be written as Boy the bell rings, and "

_'ngsbay the bell. More specifically, in R
- Arabic print it would look like: 7h by rn_qsi-"‘;'*
- th b// By th bl rngs, or Rngs by th bll. -

- -Arabic grammar generally avmds

: subordma‘rion (a g USes of words Ilke _ ‘_:




althoughand since, etc. to introduce de-
dentclauses) and complexity inits
- construction. _ '

There are other differences between
Arabic and English too numerous to men-
tion here. Of noteworthy relevance for

teachers are how Arabic is learned and the -

respect accorded to the written, classical
form of the language. o

LEARNING AND ATTITUDE . -
TOWARDS THE WRITTEN WORD
‘Formal knowledge and education is highly

regarded in the Arab world and Islamic. -

countries. Arabic and other content sub-
jectsare taught almost universally by rote
~ memorization in a far more formal, . '

_ teacher-dominated classroom context. One

cominon strategy is recitation. It is the -
_predominant strategy for memorizing -

. Koranic verses and in classroom instruc-

tion. e _ -

" The learning environment of U. S. class- -
rooms are quite different. Strategies for
fostering creativity and Socrafic-style
- question posing in interactive learning '

contexts are what teachers commonly
emphasize. Thisis in contrast to the reci-
tation contexts of oral repetition common
to Arabic language environments. N

IMPLICATIONS FOR TEACHING AND
LEARNING
 There is a /inguisticand a cultural di-
‘mension to an ELL's experience with Ara-
~bic that contrasts with learningina U.S.
classroom environment: . :

1. Linguistic. Readers tend to transfer -

' first language reading processes (Arabic): .

" to the second language (English). The
consonantal nature of Arabic with its lack
of emphasis on written vowels will cause
. readers to mispronounce English words .-
" unless and until they thoroughly develop
' sight word recognitionand recognize the
. speliing patterns commonly found inwords
 (eg., ‘ight 'inright, sight, efc). The. o
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English vowel system is complicated, with

- dozens of distinct meaning differences

found invarious vowe! combinations. Thus,
English words such as bitter, batter, but-
fer, and better will be inherently difficult
to decode. Similarly, Ait, hot, hat, hut,

‘hurt, heat will be very challenging to read.

Weriting in English often results in sim-

plified sentence constructions with an

overuse of coordination such as with the

_.word and. Inaddition, English word place-
iment may seem awkward and be nonsensical -

due to the flexibility of word placement in
Argbic. . . . .
2. Cultural ELLs from Islamic back- .

grounds with its Koranic traditionhavea -
-longstanding familiarity withthe pedagogy -~

of oral recitation and rote memorization

" and will be challenged by the U.S. class-
- room pedagogy of independent, individu- - - -+
~ dlly-oriented pedagogy of critcal thinking, -

1. Farifliarity with English print through

 reading and writing practice is crucid), . :
~ especially at all stages of literacy devel- - -~
- opment and content fearning. The recita-

tion quality of accessing print inherent in

_ the Koranic tradition will. be a continual. .
source of contrast tothe complex decoding
and constructive meaning emphasis re-

quired for English print reading.

2. Fostering.critical thinking in a meaning- *

- based, collaborative inquiry-based deliv-
- ery of instriction is inherently difficult .

. for all students’ it is particularly chal- -

lenging for students accustomed to ongoing

teacher-focused recitation learning.
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